Spanish Discipline Assessment Report and Plan 2013/2014 by Spanish Discipline
University of Minnesota Morris Digital Well
University of Minnesota Morris Digital Well
Assessment of Student Learning Reports Assessment of Student Learning Committee
Spring 2014
Spanish Discipline Assessment Report and Plan
2013/2014
Spanish Discipline
Follow this and additional works at: https://digitalcommons.morris.umn.edu/aslc_reports
This Report is brought to you for free and open access by the Assessment of Student Learning Committee at University of Minnesota Morris Digital
Well. It has been accepted for inclusion in Assessment of Student Learning Reports by an authorized administrator of University of Minnesota Morris
Digital Well. For more information, please contact skulann@morris.umn.edu.
Recommended Citation
Spanish Discipline, "Spanish Discipline Assessment Report and Plan 2013/2014" (2014). Assessment of Student Learning Reports. 307.
https://digitalcommons.morris.umn.edu/aslc_reports/307
ASSESSMENT REPORT 2013-14 
 
Most incoming students who take the Placement Test for Spanish place into the second semester of Beginning 
Spanish II (1002). Rather than require that these students wait until the spring semester to enroll in this class, 
we offered several trailer sections in the fall semester. However, a number of students (generally 40-50 in a 
given year) do wait until the spring semester to take this course. This course has historically presented a number 
of problems both for students and for faculty. 
 
• Students are required to purchase a textbook and workbook that they use for only one semester, not two 
as it is designed for (and priced accordingly). 
 
• Students who wait to take the course until the spring semester are placed with other students who took 
Beginning Spanish I in the fall and whose skills are “fresher.” We’ve been concerned that it seems 
unfair to expect the students who tested out of Beginning Spanish I to enter Beginning Spanish II (1002) 
with the same expected knowledge base and familiarity with the materials as those who took Beginning 
Spanish I (1001). Students who place into 1002, while having demonstrated a higher level of proficiency 
in the language, are disadvantaged to the extent that they enter a course already in progress, with a 
specific text book and materials of which they have not covered the first half.  Regardless, it is assumed 
that they have mastery of the specific themes, structures and vocabulary covered in the first half of the 
book/materials. 
 
To that end, the discipline has designed a new course specifically tailored for these students. This will 
essentially be a one semester course designed for beginning students with a higher level of proficiency, that will 
move at a faster pace, using alternate materials so as not to make assumptions about the previous experience of 
specific materials covered. The traditional 1001/1002 course sequence will remain for those students who need 
both semesters to complete the FL requirement. 1003 will be reserved for students who have demonstrated 
sufficient proficiency to complete the FL requirement with one semester of course work. The Twin Cities 
campus has already done this and actually offers more sections of this new course than the equivalent of our 
second semester Beginning Spanish II 1002 course. 
 
In response to the request (below) from the Assessment of Student Learning Committee, we assessed the 
General Education Foreign Language requirement by examining Beginning Spanish II (1002), the completion 
of which students need in order to fulfill the Foreign Language requirement of the General Education 
Requirements. 
 
The Assessment of Student Learning Committee will be authoring a report on General Education for the Higher Learning 
Commission. To help us in this daunting endeavor, we need disciplines to look at General Education within their respective 
disciplines. We are in the process of examining and documenting how General Education has been assessed in disciplines 
across campus. Some disciplines have assessed it, and others have not. Because we will need data on the assessment of 
General Education for this report (not just discipline plans to do so), we humbly request the following: 
 
For your respective disciplines' next assessment reports, we would like to request that disciplines look specifically at the 
General Education Requirements within their specific programs.  
 
We request that each discipline  
(1) focus on at least one (1) General Education requirement that is the most prevalent in its discipline; 
(2) come up with one or two (1-2) learning objectives within that General Education Requirement;  
(3) create a direct assessment measure* (such as a quiz or essay currently used with some adjustment); 
(4) assess the students; 
(5) and report the results (changes or no changes as a result of the assessment). 
*Just to refresh your memories, some examples of direct measures include (but are not limited to) the following:  
• projects; 
• performances;  
• portfolios;  
• capstone experiences and/or projects;  
• licensure and pre-professional examinations;  
• papers;  
• exams;  
• standardized exams;  
• presentations;  
• internships;  
• field experiences.  
 
In order to begin to gauge the effectiveness of the new proposed 1003 course, we conducted an assessment of 
fall and spring semesters’ (2012-13) Spanish 1002 courses and then fall and spring semesters’ (2013-14) 
Spanish 1003 courses by re-administering the Spanish Placement Exam. The faculty members who taught 
Spanish 1003 in the fall and spring reserved one or two days towards the end of each semester to allow us to re-
administer the Spanish Placement Exam.  
 
In order to gauge into which Spanish level they placed, we re-administered the Spanish Placement Exam to 
thirty-four (34) students in two (2) sections of Accelerated Beginning Spanish III (1003) in the fall semester of 
2013 and to thirty-two (32) students in three (3) sections in the spring semester of 2014. Logically, these 
students should place into Intermediate Spanish I (2001) upon completing Accelerated Beginning Spanish III 
(1003). Here are the actual results: 
 
Fall 2013 
Placement Level  Number of Students  Average Placement Score  % 
1001    5    199.6     14.7% 
1003    14    271.21     41.1% 
2001    15    359.47     44.1% 
3011/3111   0    0     0 
 
The average/mean placement score for the Fall of 2013 was 299.62 (an increase of 21.67 over last year’s 
average/mean placement score of 277.95). 
 
Spring 2014 
Placement Level  Number of Students  Average Placement Score  % 
1001    1    229.0     3.12% 
1003    12    290.17     37.5% 
2001    19    355.95     59.4% 
3011/3111   0    0     0 
 
The average/mean placement score for the Spring of 2014 was 334.47 (an increase of 56.52 points over 
last year’s average/mean placement score of 277.95). 
  
Given that 51.5% (34 out of 66) (up from 31.3%; 25 out of 80 the previous year) of the assessed students 
placed into what would be considered the appropriate level—Intermediate Spanish I (2001)—suggests that the 
addition of the Accelerated Beginning Spanish (1003) course, together with our faculty members’ having found 
an appropriate textbook for this course, has met with success at propelling more of our students to the 
appropriate level.  
 
For both the Beginning Spanish II (1002) and the Accelerated Beginning Spanish III (1003) classes, we also 
created the following Learning Objectives: 
1. Students will recognize and appreciate the complexity of language systems as a means to human 
communication. 
2. Student will have an improved command of their native language (English?) through the study of Spanish. 
 
At the same time that we re-administered the Spanish Placement Exams, we asked the students to anonymously 
answer the following questions: 
1. Do you have a better understanding of the complexity of language systems through your study of 
Spanish? 
2. Has your command of your native language (English) improved through your study of Spanish? If so, 
please provide an example. 
 
To question #1 (Do you have a better understanding of the complexity of language systems through your study 
of Spanish?), of the 34 students who participated in the assessment, 31 (91%) responded YES and 6 (9%) 
responded NO.  
 
To question #2 (Has your command of your native language (English) improved through your study of 
Spanish?), of the same 34 students who participated in the assessment, 19 (56%) responded YES and 15 (44%) 
responded NO.  
 
Due to oversight on the part of the discipline coordinator, we did not administer these questions to the students 
in the Spring of 2014.  
 
Of those who responded YES, we have included some of the more thoughtful examples they provided. 
• I understand more now how things in English are structured in comparison to Spanish and what we use 
that’s equivalent in English. In Spanish you know you are using preterit or imperfect, but you don’t 
automatically think about that in your native language, so I have a better understanding of why we use 
what we use in English. 
• I am always focusing on whether or not I am speaking in proper context. 
• Just by breaking things down by subject, it became easier to think about all of the details of English. It 
was easier to break down all of the tenses of English when I broke them down in Spanish. 
• It has helped to improve my grammar. 
• Since both [languages] derive from Latin, learning cognates helped me understand some roots. 
• It has made me wonder why things are they way they are in English.  
 
 
ASSESSMENT PLAN 2014-15 
We will continue to assess the apparent success of our new course Accelerated Beginning Spanish (1003) by re-
administering the Spanish Placement Exam as well as the two questions related to the Learning Objectives.  
1. Do you have a better understanding of the complexity of language systems through your study of 
Spanish? 
2. Has your command of your native language (English) improved through your study of Spanish? If so, 
please provide an example. 
In response to a directive of the Assessment of Student Learning Committee, the Spanish discipline has crafted 
new Program Student Learning Outcomes (PSLOs) to be included in the new catalog revision. The revised 
PSLOs will be as follows:  
Objectives--The Spanish curriculum offers coursework in Hispanic cultures, languages, literatures and 
film. The courses are designed to help students develop critical insight into the philosophies and values 
of other cultures, proficiency in a second language, and sensitivity toward literature and film that reflect 
the experiences of the Spanish-speaking world. The curriculum accommodates liberal arts students 
interested in a cross-cultural perspective, language study, secondary school teaching, working for 
nonprofit organizations and social services, or preparation for graduate study in Spanish and related 
fields.  
Upon the successful completion of the Spanish major (in addition to participation in a study abroad 
experience to a Spanish-speaking country and to engagement in outreach activities widely available 
across campus), students should be able to 
• Recognize and develop strategies to support and improve their Spanish language proficiencies in 
reading, writing, speaking and listening; 
• Refine their cross-cultural and intercultural awareness; 
• Expand their critical thinking, analytical competencies and problem solving skills; 
• Discover and critically evaluate the traditions, philosophies, values, artistic expressions, and histories of 
the cultures of Spain and Latin America; 
• Design and conduct in-depth, sustained, analytical research in Spanish. 
Again, in response to a directive from the ASLC, we will assessment oral competency (first bullet point) at the 
level of the Research Symposium (SP4001), our capstone experience for graduating seniors that culminates in 
fifteen-minute oral presentations (in Spanish) of their research projects. In order to assess students’ level of oral 
competency, we will utilize two rubrics: (1) the rubric for oral proficiency as determined by the American 
Council on the Teaching of Foreign Languages (ACTFL), found at 
http://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-guidelines-
2012/spanish/comunicaci%C3%B3n-oral; in combination with (2) the rubric determined by the American 
Association of Colleges and Universities (AAC&U).  
 	  
